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Abstract

*How can we measure change in faculty development programs? This poster presents
findings in response to this research question, using a mixed-method case study
approach. We evaluated several faculty development programs targeting Latin America
and the Caribbean, which trained over 75 professors total from research universities in
Chile, Costa Rica, and the Dominican Republic. This case study’s sample size was 27. The
program evaluation methods analyzed four dimensions of pedagogical change:
knowledge, attitudes, practice and dissemination. Results indicate our model for faculty
development demonstrates statistically significant increases in pedagogical practice,
attitudes, and knowledge, with less improvement in community engagement.
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Limitations

Survey data only; Sample size;
sampling techniques; response
rates; generalizability; validity.
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Data Claims: After participating in this faculty development program....
Knowledge: Participants demonstrate increases in pedagogical knowledge
Practice: Participants demonstrate increases in self-reported use of student-centered

teaching practices

Attitudinal claim: Participants demonstrate increases in self-reported self-efficacy for
implementing innovative teaching methods
Community engagement claim: Participants do not demonstrate significant increases in
self-reported levels of institutional collaboration

Proposition: Faculty participants gain pedagogical knowledge and increase student-
centered teaching attitudes and practices after participating in targeted cross-national
faculty development programs.

Next steps: Triangulate additional data; Identify additional claims supported by multiple
sources; Identify additional discrepancies among data sources; Adjust evaluation model.




